Guidance on partnershnip working lbetween
dlled health professions and education

healthier smarter
scotland scotland



Guidance on partnershnip working between
dlled health professions and education

Healthy

Working together
Confident
Included

The Scottish Government, Edinburgh 2010



© Crown copyright 2010

ISBN: 978-0-7559-8255-4

The Scottish Government

St Andrew’s House

Edinburgh

EH1 3DG

Produced for the Scottish Government by RR Donnelley B63668 05/10
Published by the Scottish Government, May 2010
Further copies are available from

Support for Learning Division

Learning Directorate

Victoria Quay

Edinburgh

EH6 6QQ

Telephone number 0131 244 4914

The text pages of this document are printed on recycled paper and are 100% recyclable

HEALTHY

CONFIDENT




GUIDANCE ON PARTNERSHIP WORKING BETWEEN ALLIED HEALTH PROFESSIONS AND EDUCATION | 1lI

CONTENTS

Joint Ministerial foreword 1
1. Summary of key messages 2
2. How to use this document 4

3. Partnership working: impact and outcomes for children and

young people’ 6
4. Features of good practice 14
4.1 Different ways of supporting children and young people 14
4.2 Parents? as partners 21
4.3 Planning for better partnership working 26
4.4 Planning and working together to support young people 31
4.5 Joint continuing professional development and self-evaluation 38
5. Leadership 42
6. Conclusion 45
Appendix 1: List of all Allied Health Professions (AHPs) 46
Appendix 2: Summary of engagement process 47
Appendix 3: Tools for self-evaluation and improvement planning 50
Appendix 4: Legislative and policy summary 57
Appendix 5: Allied Health Professions Practice Matrix 61
Appendix 6: Membership of the project steering group (2008-2010) 65

Additional resources and examples of current practice can be found at the website
linked to this document at:

http://www.scotland.gov.uk/Topics/Education/Schools/welfare/
partnershipworking

1 ‘young people’ refers to children aged three to eighteen, or younger if they have additional support needs and are
referred to a local education authority by an NHS Board. The term children is also used but applies to the same age range.

2 Wherever it is used, ‘parents’ refers to parents, foster carers, carers who are relatives or friends and care staff in a
residential setting (including secure provision).
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JOINT MINISTERIAL FOREWORD

The Scottish Government wants all of Scotland’s children to have the best start in life
and to be ready to succeed. We are committed to ensuring that our young people are
successful learners, confident individuals, effective contributors and responsible citizens.
Achieving this vision requires strong and effective partnership working across agencies.
The framework provided by Getting it right for every child supports working together to
make things better for all children and young people.

We know that without extra help some children will not benefit fully from school education.
That is why in Scotland, there is legislation in place which aims to ensure that all children
receive the additional support they require to meet their individual needs.

That support does not only come from within the school. Along with parents, schools work
with a range of agencies to support children. One of the partnerships working well to
provide additional support is between allied health professions and education. In particular,
schools have worked successfully with speech and language therapists, occupational
therapists and physiotherapists over many years to make sure children and young people
gain as much as possible from school education.

People working in partnerships will require strong support and leadership from local
authorities and NHS Boards to develop further this way of working.

This guidance aims to build on the successful work which already takes place between
allied health professions and education. It is the result of extensive discussions with
parents, education staff and health staff across the whole of Scotland. It describes what
you told us made partnership working more effective. We expect effective partnership
working to help improve the life chances for children, young people and families at risk.

Curriculum for Excellence gives us a
great opportunity to raise achievement
levels for all our children and young
people. This guidance will contribute by
encouraging all partners to work together
and ensure that all children and young
people reach their highest level of

achievement, confidence and wellbeing.  adam Ingram MSP Sh(;na Robison MSP,
Minister for Children and ~ Minister for Public Health
Early Years and Sport
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1. SUMMARY OF KEY MESSAGES

How to use this document

This document is intended as a way of helping allied health professions, education staff
and parents to improve the quality of their partnership working. Achieving this will
improve the experience of children and young people and the likelihood of success in
reaching their potential. The guidance is written in accordance with the Getting it right
for every child approach and the requirements of the additional support for learning
legislation. You may wish to focus on specific sections depending on local circumstances.
You may also wish to start with the reflective grids in Appendix 3 which are designed as
a tool for self-evaluation.

Partnership working: Impact and outcomes for young people: This section places
the young person at the centre of partnership working. The purpose of partnership
working is to improve outcomes for young people. Outcomes are set in the context of
Getting it right for every child and Curriculum for Excellence.

Partnership working: Features of good practice

¢ Different ways of supporting children and young people: The main focus here is
on the variety of roles individuals have in supporting young people. A significant part
of this section deals with the allied health professions practice matrix which is a
summary of the different ways allied health professions support young people.

e Parents as partners: During engagement with parents, almost all expressed some
level of concern at their lack of involvement. This section re-states the very good
practice on involving parents which is contained in Supporting children’s learning:
The Code of Practice.

¢ Planning for better partnership working: Partnership working sits within the wider
local context. This section focuses on the way that partnership working contributes
to meeting local strategic objectives. Strategic planning needs to support effective
partnership working. Equally, planning between allied health professions services and
individual schools should support effective joint working through taking a Getting it
right for every child approach.

¢ Planning and working together to support young people: This section looks at
planning to meet the needs of individual children and young people. It starts with the
Getting it right for every child practice model as the basis for all joint working. The
section then goes on to explore joint interventions between health and education
aimed at supporting young people.
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e Joint continuing professional development (CPD) and self-evaluation: Joint
CPD is one of the most effective ways of improving partnership working. This section
identifies ways this can be done. It then explores how allied health professions,
education and parents can jointly evaluate their partnership working and agree ways
they can get better.

e Leadership: This section sets out what is meant by leadership in the context of
partnership working. It explores how everyone can exercise leadership as well as the
importance of personal relationships within partnership working.
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2. HOW TO USE THIS DOCUMENT

Who is this document for?

e Children and young people who will be supported in achieving their potential
through successful partnerships.

e Parents of children and young people, including those who have additional support
needs.

¢ Allied health professionals who work in or out of school with children and young
people, including those who have additional support needs.

e Education staff at all levels who work with or influence work involving children and
young people, including those with additional support needs.

Background

The overriding purpose of this guidance is to improve outcomes for children and young
people. It has been written to improve support for children and young people by
encouraging more effective partnership working between allied health professions,®
education staff and parents. The guidance is needed because many parents and
practitioners are saying that there is room for improvement in partnership working
between allied health professions and education staff. This message is also clear in the
HMIE report on the implementation of the Education (Additional Support for Learning)
(Scotland) Act 2004.4

The guidance has been drawn from the experiences of parents® and practitioners across
Scotland who are working in partnership to improve outcomes for children and young
people, particularly those with additional support needs. The main allied health professions
this guidance refers to are speech and language therapy, occupational therapy and
physiotherapy. Arts therapists, orthoptists and dieticians also informed the development of
this document and the relevant practice examples included on the website. A summary
of the engagement process is included at Appendix 2.

3 For a full list of allied health professionals and a description of what they do, see appendix 1.

4 HMIE (2007) Report on the implementation of the Education (Additional support for learning) (Scotland) Act 2004.
http://www.hmie.gov.uk/documents/publication/aslr.pdf

5 Children and young people were interviewed during the period of engagement. However it proved difficult to gather
their views on partnership working.
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A tool for self-evaluation

This document is designed to help people think about, and improve, their practice
together. Each section of the document contains:

e Features of good practice
e Issues to consider

e Signposts for improvement.

The Issues to Consider and Signposts for Improvement have also been compiled in grids
in Appendix 3. The purpose of these tools is to help joint reflection and self-evaluation
for improvement. The areas chosen for reflection will depend upon local circumstances.
For example, where relationships with parents are being targeted for improvement, parents
and professionals may consider together the issues and signposts relating to parents as
partners. Focusing on a particular area does not always mean there are concerns. It
may be a way of getting even better. Services may wish to carry out an evaluation exercise
alone and then join with partners to consider the results and produce an action plan for
improvement. This may relate to a commitment to a process of continuous improvement.
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3. PARTNERSHIP WORKING: IMPACT AND
OUTCOMES FOR CHILDREN AND YOUNG PEOPLE

This guidance begins with the impact and outcomes of partnership working for children
and young people. It is important to consider the Getting it right for every child®
practice model and My world triangle which place the young person at the centre.
This allows everyone involved to consider systematically:

e How the child or young person is growing and developing
e What the child or young person needs from the people who look after him or her

e The impact of the child or young person’s wider world of family, friends and community.

Getting it right for every child practice model

Well-being Assessment Well-being
Appropriate, Proportionate, Timely

5 onty Conp
p, %‘6 ~ ~ s %”
Nurtured  Active % | =g F-I f Nurtured  Active "%
% s Pl
Achieving Y Achieving hi.
Besilience Matrix used \n_rhen'
Hosltig Responsible required for more complex situations — Responsible
safe  Included Resililence Safe  Included
) %
Adversi Protective %a ¢
%9’?8 Eﬁedap Y > Environment EN;«*‘”
Vulnerability
Observing and recording Gathering Information Planning, Action and Review
Events/Concerns/Observations/ :
Other Information and Analysis

6 Scottish Government (2008) GIRFEC overview.
http://www.scotland.gov.uk/Topics/People/Young-People/childrensservices/girfec/programme-overview
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It is clear from Getting it right for every child principles, the practice model and My World
triangle that placing the child at the centre is vital to successful partnership working. It is
also clear that in addition to friends and family, a child or young person might be involved
with a broad range of professionals. This guidance on partnership working does not
want to diminish the key role of professionals from social work, other areas of health
and the third sector who are all key partners in delivering Getting it right for every child.
However, it is focused on the specific role that allied health professionals play in delivering
additional support for learning in schools.” We recognise that the principles in this
guidance will have wider relevance and apply to partnership working in other contexts.

My World Triangle

care & help
? . rting me to
" 5 be responsible _ m ‘Ihnegrigh? g
Learning & . choices :
ar.hie:igng =< Keeping me safe
-~ 0 \”
Being able to : - : : " Being there
communicate h - for me
. § Understanding P
i my family's history o
3 N background& / Pl
Confidence in ; beliefs / o
who I am ah I mmwem

Work
opportunities for
Support from Comfortable : my family :
family, friends & safe Belonging

& other people housing

The whole child or young person: Physical, Social, Educational, Emetional, Spiritual & Psychological development

7 Wherever it is used, ‘school’ includes early education centres, residential and day special schools (including secure
provision), and primary and secondary schools.
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Collaborative Advantage®

The My World Triangle introduces a mental map that helps us all to understand a young
person’s whole world. The impact of what we do and the outcomes for the young person,
captured by Getting it right for every child well-being indicators, relate to his or her whole
world. It is important to acknowledge however, that identifying outcomes for young
people which are the result of partnership working can be challenging. Difficult questions
include, what is the result of maturation, independent of interventions? What is the result
of the involvement of education alone or the involvement of allied health professionals
independently? While acknowledging the difficulty, it is also important to avoid using
false measures or settling for what can be measured and presuming that is the whole
picture. If partnership working is valued and valid then there has to be an identifiable
outcome for young people which is more than what would be gained by services being
provided separately. This may be described as collaborative advantage. The concept of
collaborative advantage has to be central to evaluating the impact and outcomes for
young people which are the result of partnership working.

8 Huxham,C. and Vangen,S. (2005) Managing to Collaborate: The Theory and Practice of Collaborative Advantage.
Routledge, Oxon.
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Improving outcomes for children and young people

HMIE identify a number of sources of evidence in answer to the question “What key
outcomes have we achieved?” Answering this question in relation to outcomes for young
people may involve evidence which comes from different sources. This can include:

e quantitative information such as progress identified through national assessments;
specific assessment tools; achievement in jointly set targets.

qualitative information such as directly observing new skills applied in a different
situation.

Establishing a baseline against which to measure progress is clearly helpful and facilitated
by Getting it right for every child well-being indicators. Outcomes® from partnership
working are best identified at the outset with individual roles and timescales agreed at
the planning stage. This planning stage will include ensuring parents’ and children and
young people’s views are taken into account.

9 We recognise that AHPs gather data relating to HEAT targets

(http://www.scotland.gov.uk/About/scotPerforms/partnerstories/NHSScotlandperformance).

The outcomes in this guidance however relate to the partnership AHP’s have with education.
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Partnership working in Curriculum for Excellence and Getting it right
for every child

For children and young people aged 3 to 18, the outcomes of partnership working
between education and allied health professionals will normally be expressed in terms
of progress in achieving the outcomes of Curriculum for Excellence. Curriculum for
Excellence sets out every child’s and young person’s entitlement to a broad general
education. A broad general education includes all of the experiences and outcomes
across all curriculum areas up to and including what is called the third level, normally
by the end of S3.

If we take the definition of literacy in Curriculum for Excellence as an example, it is possible
to identify immediately ways in which education and speech and language therapists
can work closely. Literacy is defined as “the set of skills which allow an individual to
engage fully in society and in learning, through the different forms of language, and the
range of texts, which society values and finds useful.”'° The literacy experiences and
outcomes promote the development of skills in using language, particularly those that
are used regularly by everyone in their everyday lives.

Partnership working is expected when delivering the experiences and outcomes,
particularly those on health and wellbeing. Curriculum for Excellence states that
“Effective learning through health and wellbeing which promotes confidence, independent
thinking and positive attitudes and actions requires ... partnership working which ... draws
upon specialist expertise [and] ensures, through careful planning and briefing, that all
contributions come together in ways which ensure coherence and progression”
(Curriculum for Excellence, Health and Wellbeing Principles and Practice, p.5)."

10 http://www.ltscotland.org.uk/curriculumforexcellence/responsibilityofall/literacy/principlesandpractice/definition.as
11 http://www.ltscotland.org.uk/curriculumforexcellence/healthandwellbeing/index.as
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Education staff, allied health professionals and parents already work together to identify
short and long term targets for children and young people. The same level of planning will
continue to take place, only now it will be within the context of Curriculum for Excellence.
When planning takes place in the context of Curriculum for Excellence, partners will
focus on the outcomes identified in the curriculum areas. Partners will work together to
identify the experiences required and steps a young person will make as he or she works
towards achieving a particular outcome. The outcomes and the steps towards achieving
the outcomes should be measurable in the same way that short and long term targets
are measurable. In this way, partners should be able to identify the ways in which they
are making a difference and helping young people achieve.

Fulfilment of Statutory Duties

Statutory duties do not apply to the partnership between allied health professions and
education, but apply instead to the relevant education authority or health board.
However, it is important that allied health professionals and education staff are aware of
the relevant statutory duties as these relate to partnership working. Allied health
professionals and education professionals are governed by different duties. Allied health
professions’ services are seldom statutory whereas education services are almost
always statutory. In practice this means that allied health professionals’ duty is to work
with a child or young person for as long as they are able to make a difference to that
child or young person. There is a wide range of legislation, guidance and codes of
practice that are relevant to partnership working. These are summarised in appendix 4.
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Central to partnership working is the Additional Support for Learning (Scotland) Act
2004 as amended by the 2009 Act along with the associated regulations and code of
practice. These set out the framework for assessment, providing information and
preparing co-ordinated support plans. Allied health professions working for NHS Boards,
as an ‘appropriate agency’, have duties under the Act to help an education authority
discharge their duties under the Act to identify and meet the additional support needs of
children and young people. The involvement of the allied health professional is based on
a clinically-determined decision regarding a child’s needs and the potential impact the
allied health professional may have on the child or those supporting the child. In the
best practice, local authority staff and NHS staff work very closely in relation to meeting
statutory requirements. The outcome of this partnership is that parents are involved and
kept well informed and children have their needs met within the time-scales set out in
legislation, associated regulations and the code of practice.

When partners are evaluating the quality of partnership working, part of this evaluation
process includes evidence from self-evaluation, feedback and complaints. The additional
support for learning legislation establishes clear procedures for mediation and dispute
resolution. Information on the number of occasions when parents have requested
mediation, dispute resolution or a reference to the Additional Support Needs Tribunals
for Scotland is useful for partners. The information can help partners to understand how
effectively the partnership is communicating with parents and meeting the needs of
young people.

What you said...

We can see that the child’s progress has been greater than we would have
expected and that we have achieved more working on this programme together
than if we had been going our own ways.

(Allied Health Professional and Teacher)

| find it really reassuring to know that my child’s teacher regularly meets with
his occupational therapist and that they talk about things that will help him.
(Parent)
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Issues to consider

1. How do partners identify which outcomes will be used to identify progress and
therefore the outcome of partnership working?

2. Are allied health professionals sufficiently informed about Curriculum for Excellence
to be able to contribute meaningfully to planning for children and young people to
achieve the outcomes?

3. How can allied health professions record information on improved outcomes for
children and young people and use the information in planning and resourcing
services?

4. How can services use the evidence for collaborative advantage to inform school
and service improvement plans?

Signposts for improvement. Allied health professions and education
staff can improve outcomes for children and young people by:

1. Jointly agreeing the outcomes of partnership working, including indicators of progress.

2. Jointly identifying the steps a young person will make as he or she works towards
achieving a particular outcome. Agreeing what evidence will be used to demonstrate
progress towards a particular outcome, whether this is qualitative or quantitative.

3. Ensuring that allied health professionals and education staff are aware of and adhere
to the relevant legislation, guidance and codes of practice within which each operates.

4. Ensuring that parents and children and young people are central to the collaborative
process.
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4. FEATURES OF GOOD PRACTICE

4.1 DIFFERENT WAYS OF SUPPORTING CHILDREN AND
YOUNG PEOPLE

“By working in partnership with professional colleagues, [AHPs] can help to overcome
perceived boundaries between services and organisations, developing ways of
working that will be of benefit to patients and people who use our services.”
Building on Success. Future Directions for AHPs'?

Effective partnership working is built upon a clear understanding of the different roles
each person has in supporting the young person. Increasing clarity and agreement about
roles and responsibilities improves understanding, and leads to mutually supportive
relationships. Clear remits, lines of communication and accountability characterise
successful approaches to partnership working.

Understanding the universal, targeted, and specialist roles of allied
health professionals

The work allied health professions do with partners to support children and young people
includes a range of options which are increasingly referred to as:

e universal,
e targeted and

e specialist support roles.

This approach encourages allied health professions to redefine their practice beyond their
input or tasks. Their focus is more on what they can reasonably achieve for children and
young people as outcomes. The distinction between the universal, targeted and specialist
roles also allows allied health professionals to anticipate and prevent difficulties early.
The universal, targeted and specialist roles are outlined in more detail in Appendix 5 with
examples of current practice on the website.'3

12 Scottish Executive (2002) Building on success. Future directions for the allied health professions in Scotland.
http://www.scotland.gov.uk/Publications/2002/06/14963/7817

13 http://www.scotland.gov.uk/Topics/Education/Schools/welfare/partnershipworking
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The universal, targeted and specialist way of understanding what allied health professions
do can also help allied health professions to build capacity in services, and be clearer
about who they should be targeting based on vulnerability and risk. The different roles
all require specialist, professional knowledge and skills.

The universal role enables allied health professions to benefit all children in a particular
setting. An example of this universal role is where a speech and language therapist
supports language development in the early years through a training course for nursery
and early primary teachers. Staff development sessions can meet the health needs of a
larger population of children. In addition other provision may be made within the universal
role. For example, occupational therapists may advise education staff on health promotion
programmes which can be used to improve co-ordination skills. Another example of the
universal role is where allied health professionals and education staff work together to
build the key skill of communication in line with Curriculum for Excellence.
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The targeted role enables an identified factor in health inequality to be tackled. The
targeted role may be a further refinement of the universal role which involves targeting
a recognised vulnerable group at risk of later literacy, learning and communication
difficulties. In partnership, allied health professions and education staff are addressing
potential health inequalities in an integrated and anticipatory way to improve outcomes
for children. This is in line with the recommendations of Equally Well,'* the Scottish
Government’s programme for reducing health inequalities across Scotland.

The targeted support role does not necessarily require the child or young person to be
referred to a health professional. For example, those identified with a delay in developing
good co-ordination skills may be supported by an occupational therapist identifying
movement skills that can be incorporated into a physical education class. Many skills are
best developed in a group setting with the child’s friends, capitalising on their enjoyment
of group learning. Often children learn more effectively as they set about their everyday
tasks within the school or home environment. Practising skills, introduced by the allied
health professional, in these real life contexts helps reinforce new learning and development.

14 Scottish Government (2008) Equally Well, Volume 2.
http://www.scotland.gov.uk/Resource/Doc/226607/0061266.pdf
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The specialist role of an allied health professional is where a specific intervention is
required and an individual young person is referred to a particular service for assessment
and intervention as required. The specialist role is the one most often associated with
an allied health professional. However, it may not always be the appropriate role. The
universal and targeted role may benefit more young people and raise the overall level of
skills within a school so that teaching staff are better able to meet the needs of a broader
range of young people.
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Describing the roles of allied health professions as universal, targeted and specialist in this
way allows allied health professions, education staff and parents to work together more
effectively. It also means allied health professionals’ skills are used at the right level and
their contribution has greater impact. Services can be provided without the need for
referral while those with greater need can be provided with intensive support. A focus on
outcomes rather than inputs and processes allows for more flexible and innovative services.

Education staff: \WWe have referred throughout this document to “education staff”. This
term includes a very broad range of staff including class teachers, specialist teachers,
support staff, senior managers in schools and educational psychologists. This is not an
exclusive or exhaustive list, but illustrates the range of staff included within “education
staff”. Each one has a specific role in relation to partnership working.

Some of the most important roles in education are those of the class teacher and
support staff. Very often they know the individual child and how he or she achieves best
within the context of the classroom. The class teacher in particular brings this specialist
knowledge of the child or young person in an education context as well as expertise on
the learning and teaching process.
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The contribution of allied health professionals will be more effective if they understand
how school systems and arrangements work and how the curriculum relates to their own
work with the child. Understanding the demands of a busy school day and the challenge
for a teacher of meeting the needs of all the children in their classroom, is essential.
This ensures support is practical and relevant and effective joint working is achievable.
A willingness to share knowledge and skills, takes time and effort but allows all partners
to contribute more to benefit the child. Partnership working involves listening to each
other and learning from each other. It also means listening to the child or young person
to understand his or her view.

In sharing roles everyone involved needs to acknowledge that parents, education staff
and allied health professionals supporting a child each have a unique set of skills and
perspectives on the child. The combination of the young person’s own perspective and
the shared knowledge and expertise of parents, allied health professionals and education,
is what makes partnership working so effective.

What you said...

It is everyone’s responsibility to communicate what their role is — not for others
to try and work it out.
(Allied Health Professional)

What comes over from our helpline is that too many assumptions are made
about roles.
(Enquire)'®

15 Enquire: The Scottish advice service for additional support for learning.
http://www.enquire.org.uk/
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Issues to consider

1. What is your experience of the various roles of allied health professionals in
addition to direct work with young people?

In what circumstances might indirect work be more effective than direct therapy?

3. What is the role of the class teacher and other education staff in partnership
working with allied health professionals?

4. How confident are you that roles are clear to parents, young people and how do
you know?

Signposts for improvement. Education and allied health professions can
improve the quality and effectiveness of their partnership working by:

1. Ensuring that parents, allied health professionals and education staff are all clear
about and respect each other’s roles in supporting the young person.

2. Ensuring there is a shared rationale for indirect work so that this is not seen as a
second best option for the young person.

3. Developing skills and knowledge within the education and health systems through
training, awareness raising, modelling and shadowing opportunities.

4. Developing a shared language and common understanding of terms used locally to
describe ways of working together.
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4.2 PARENTS AS PARTNERS

“Parents and communities play a crucial role in outcomes for children. That role
needs to be valued by parents and communities themselves, but also supported by
the community planning process.” Scottish Government (2007) Early Years
Framework'®

“In order to achieve success for all learners, educational establishments and services
need to ensure positive relationships at all levels. They need to seek and build upon
the views and evaluations of learners, parents and partner professionals.” HMIE,
(2009) Improving Scottish Education’’

Partnership working between professionals is only meaningful and effective when it
includes parents as partners. During the consultation process on this guidance, parents
frequently commented that they were consulted after decisions had been made or plans
prepared. Supporting children’s learning: The Code of Practice'® is being revised in 2009
and restates good practice in relation to communicating with parents. This is repeated in
full here as it addresses the points raised by parents during consultation. The good
practice outlined here is also in line with the Getting it right for every child approach of
identifying a lead professional. When two or more agencies need to work together to
provide help to a young person and their family, there should be a lead professional to
co-ordinate that help and link with parents and the child or young person.

Professionals should:
e acknowledge and draw on parental knowledge and expertise in relation to their child
e consider the child’s strengths as well as areas of additional need

e recognise the personal and emotional investment of parents and be aware of their
feelings

16 Scottish Government (2008) The Early Years Framework.
http://www.scotland.gov.uk/Publications/2009/01/13095148/0

17 HMIE (2009) Improving Scottish Education 2005-2008.
http://www.hmie.gov.uk/documents/publication/ise09.pdf

18 Scottish Government (2009) Draft code of practice.
http://www.scotland.gov.uk/supportingchildrenslearning.
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ensure that parents understand procedures, are aware of how to access support and
are given documents to be discussed well in advance of meetings

respect the validity of differing perspectives and seek constructive ways of reconciling
different viewpoints

cater for the differing needs parents may have, such as those arising from a disability,
or communication and linguistic barriers.

Information should be:

clear and understandable and avoid jargon
provided easily in accessible formats

readily available and provided automatically without a charge and without a fuss.

Communication works well when:

people have the interpreters they need

someone in authority takes responsibility for keeping parents up to date
people are told what has been happening between meetings

any information provided by parents is acknowledged

formal references to statutory procedures are avoided.

Effective working relationships develop when:

contact with parents is sensitive, positive, helpful and regular

parents feel included and are encouraged to contribute to discussions
positive, clear and easily understood language is used

parents are involved and processes and roles are explained from the beginning
parents are told what to expect and the next steps

times of meeting take account of parents’ availability.
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Meetings work best when:

e parents are asked what times and places suit them best, taking account of any
access need or family responsibilities

e notes from meetings, and any papers to be considered, are sent out in good time
e parents are invited to add points to the agenda, at the same time as everyone else

e people attending are aware of their roles and the roles of others and they understand
the child’s or young person’s additional support needs

e there are no hidden issues, and no last minute surprises

e decisions are made when parents are at the meeting, or agreed with them before the
meeting takes place, not after the meeting has closed, unless further consultation
takes place with them

e ample time is given to allow people time to raise concerns, so that decisions are
not rushed.

Identifying the way forward works well when:

e all views are taken on board — including those of the child or young person
* people are interested in learning from each other

e people show an interest in general family priorities and take them on board

® services are identified in agreement with the family and are responsive to individual needs.

Accountability and involvement:

e who is responsible for what is clearly defined and understood
e parents concerns are responded to quickly

e decisions are open to scrutiny

e parents have a clear point of contact who can answer questions, make decisions
and ensure that agreed actions are taken

e people do what they agreed within the timescale committed to — if a decision is likely
to take time, parents are told and given some idea of when a decision is likely.
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What you said...

If you are involved with my child | need you to tell me things in a way that is
meaningful for me.
(Parent)

Professionals need to know how much parents can help and what a resource
we are for them.
(Parent)

Issues to consider

1. How do you know how effective your relationships are with parents and how do
you gather information on their views?

2. How could your communication skills with parents be improved?

3. What steps can be taken to ensure real and effective parental involvement in
assessment, planning, delivery and evaluation of interventions for children?

4. What do you do to support and encourage all parents to be informed about and
involved in their child’s education?

5. What efforts do you make to remove the barriers to parents taking a more active
part in supporting their child?
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Signposts for improvement. Education and allied health professions
can improve the quality and effectiveness of parental involvement by:

1. Ensuring parental involvement is integral from the beginning.

2. Ensuring that all information is in a form that is easily accessible to parents and that
you have consulted parents on how best to share information, e.g. in writing, by e-mail,
phone call or face-to-face.

3. Recognising parents as equal partners with unique insights in meeting their child’s
additional support needs.

4. Check you are asking parents and taking account of their perspective when making
decisions where everyone’s position and contribution is respected.

5. Ensuring all staff are given and are providing good role models in working with parents
as partners.
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4.3 PLANNING FOR BETTER PARTNERSHIP WORKING

This section examines strategic planning and planning to deliver services at school level.

Strategic planning for better partnership working

Single outcome agreements are the means by which Community Planning
Partnerships'® agree the strategic priorities for their local area. These are expressed as
outcomes to be delivered by partners, clearly showing how their individual contribution
supports the Scottish Government National Outcomes.?® Community planning is a
process which helps public agencies to work together with the community to plan and
deliver better services in their area. The Scottish Government and local government share
an ambition for outcome focused planning and delivery of public services in Scotland.

The Single Outcome Agreement is relevant to the daily activities of education staff and
allied health professionals. Leadership at an operational level needs to be supported by
effective planning and communication at a strategic level. All planning at every level below
the single outcome agreement needs to be in line with and contribute to the outcomes

identified in the single outcome agreement. This includes planning to meet the needs of
individual young people.

19 www.scotland.gov.uk/Topics/Government/PublicServiceReform/community-planning
20 www.scotland.gov.uk/About/scotPerforms
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Senior managers in health and education with responsibility for service delivery can
support effective partnership working through effective communication. The view of many
allied health professionals is that managers are most effective when fully aware of the
collaborative practice of their own staff and the different ways they work in partnership to
deliver best outcomes for children and young people. An annual meeting of the relevant
service managers helps set the context for service level agreements, where relevant and
appropriate, and address any areas of concern. This includes agreeing a consistent
approach to addressing the challenges which emerge as a result of difficulties in filling
posts and dealing with temporary reductions in service. Individual service managers may
seek the views of colleagues in their own service prior to such meetings. In this way
they can jointly reflect on and evaluate the effectiveness of partnership working.

It is at this level that financial issues are likely to be addressed. In financial matters, all
services need to focus on the best interests of the child and ensure that inter-service
financial arrangements adhere to the principles of Getting it right for every child and best
value. Planning at this level will consider the most efficient and cost-effective way to
deliver support together for children that is appropriate, proportionate, timely and effective.

Service level agreements between education and health may be used to ensure all service
providers are clear about expectations. The majority of service level agreements are
between education and speech and language therapy. These vary in terms of formality
and detail, reflecting local needs and arrangements.

Quality Management in Education (QMIE2?") states that “To fulfil the requirements of
best value and to conform to accepted good practice, there must be mechanisms in
place to link leadership and management decisions to the needs of all learners and the
community at large.”

21 HMIE (2006) Quality Management in Education.
http://www.hmie.gov.uk/documents/publication/{7354.pdf
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Ultimately it is the community planning partnership which identifies the priorities and actions
to improve outcomes in a local area. Local service level agreements, where relevant and
useful, between education and health need to be set within the children’s services planning
process and link into higher level strategic priorities such as reducing health inequalities
and raising attainment. Genuine collaborative advantage allows good partnership working
at operational or practice level to influence joint strategic developments. Equally
the community planning process can actively support and improve practice on the ground.

Jointly planning the delivery of services at school level

At the level of individual schools, the partnership between allied health professions and
schools is made more effective when partnership working is discussed at the start of the
school year and minuted or set out in a service level agreement. This however is more
or less relevant depending upon the allied health profession and the size of the school.
An arts therapist may have very limited contact with a school and an orthoptist may only
visit at a set time to carry out screening tests. Where there is regular involvement with a
school, an annual meeting can help schools to be clear what level of service they can
expect. In turn it helps allied health professionals to work within their agreed remit and to
agree timescales. The discussion which takes place to clarify the service to be provided
also helps allied health professionals and education staff to understand the limitations
within which each operates.

Dates for further planning and review meetings for individual children can be set jointly at
the start of the year. This meeting will also make it clear who the allied health professional’s
line manager is and how to make contact if this is required. For example, a frequent cause
for concern in schools is the absence of an allied health professional. In such cases it is
important to maintain a culture of openness and dialogue around challenges. For example
in dealing with vacancies or temporary reductions in service. It is also important that
parents are kept informed of service changes affecting the support their child receives.

It is also useful when negotiating the school-allied health professional service level
agreement to make practical arrangements. This includes arrangements for accommodation
and other requirements for allied health professionals during school visits. The welcoming
tone for visiting specialists is set by the head teacher and senior managers in the school.
Where partnership working is effective, senior managers in school value the support for
young people which is offered by allied health professionals and view them as part of
the school’s extended additional support team.
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What you said...

We meet termly with the speech and language therapy service manager to
review our service level agreement. It stops little things becoming major
headaches.

(Local authority)

The head teacher’s attitude is pivotal to successful partnerships. The head
teacher establishes a school ethos of welcoming and valuing the allied health
professionals.

(Allied Health Professional)

Issues to consider

1. How does planning at a strategic level support activities at an operational level?

2. Are financial arrangements efficient and do they represent best value so that
partners can deliver the best service possible to children and young people?

3. What is the value of a written record of agreement between the school and the
allied health professional?

4. What are the issues that need to be addressed during the meeting at the start
of the session in your context?

5. Is sufficient information made available to parents so they understand how
decisions about services are taken?
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Signposts for improvement. Education and allied health professions
can improve the quality and effectiveness of planning for partnership
working:

1. Developing good communication at strategic level across organisations.

2. Ensuring clear, two-way communication between practitioner level and strategic
planning level.

3. Agreeing the broad structure of service delivery between the allied health professionals
and the school at the start of a school session.

4. Addressing practical issues at the start of the school session including a named
contact in the school for the allied health professional; a place to work; arrangements
for planning meeting dates; arrangements for occasions when meetings are cancelled
or an allied health professional is unable to attend; arrangements for occasions when
a child or young person is absent from school.

5. Ensuring that the named contact in school knows how to make contact with the allied
health professional.
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4.4 PLANNING AND WORKING TOGETHER TO SUPPORT
YOUNG PEOPLE

Planning to meet the needs of individual children and young people takes place in line
with Getting it right for every child. One of the core components is streamlined planning,
assessment and decision-making processes that lead to the right help at the right time
for the child. Planning should take place in line with the Getting it right for every child
practice model (see page 6).

There are six parts in the practice model. Practitioners will combine some or all of these
parts in the way most appropriate to the young person’s needs:

e Use the Well-being indicators to record and share information
e Use the My world triangle to gather further information

e Use the resilience matrix to organise and analyse information
e Summarise needs against the well-being indicators

e Construct a plan and take appropriate action

e Review the plan.

There is a clear consensus that joint planning at the earliest possible stage is most
helpful in meeting children’s and young people’s needs. Early and good communication
between education staff, allied health professionals and parents is more likely to lead to
meaningful planning and a meaningful plan for the individual child. It is also more likely
that there will be a streamlined approach to planning so that the work of the allied
health professional integrates well with learning targets in school. Learning targets are
more likely to be reinforced at home if parents have also been centrally involved in
planning. Planning is considered to be most effective when the young person’s views
are taken into account.

Joint planning addresses the question, how can we jointly collaborate so that our work
together brings about better outcomes for this young person than if we were working
individually? Allied health professionals and education staff work jointly on the relevant
parts of a young person’s individualised educational programme. Where a child or young
person meets the criteria for a co-ordinated support plan, allied health professionals are
involved in drafting relevant educational objectives in partnership with education
colleagues. An integrated plan should also reduce the need for different review processes
and so reduce the number of meetings parents, professionals and children and young
people need to attend.
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On a practical note, if joint planning is seen as more effective and more efficient, there is
a need to ensure that time is available for it. In the best practice, consultation time is
made available in schools for staff to meet with allied health professionals and plan jointly.
This may not always involve the class teacher directly, but may involve the member of
staff with overall responsibility for managing support for all. The member of staff with
management responsibility may gather the relevant information from class teachers and
use this to plan jointly with the allied health professional. Priority must also be given to
gaining the child or young person’s own view on planning for their support.

The key message which is reinforced in the revised Code of Practice,?” which is currently
being considered by the Scottish Parliament, is that there should be a single integrated
plan. In summary the Code of Practice states that every opportunity should be taken to
ensure that there is an integrated action plan for a child or young person where more than
one agency or service is involved. The aim should be to have one plan in line with Getting
it right for every child. Such an integrated action plan may be made up of different elements.
For example, an individualised educational programme may be included as part of a
child’s plan for a looked after child, a Profile that links therapy and teaching targets can be
included in a co-ordinated support plan. In this way, the professionals working with the
child or young person use one integrated action plan with shared educational objectives.

22 The Code of Practice will be finalised following consideration by the Scottish Parliament.
http://www.scotland.gov.uk/supportingchildrenslearning
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Partnership working: From planning to action and review.

“The delivery of intervention requires a team around a child to structure the activities
and interaction opportunities of a child’s everyday life. It is therefore necessary and
appropriate for teams rather than sole speech and language therapists to deliver
intervention.” Royal College of Speech and Language Therapists, (2006)

“Curriculum for Excellence can only be delivered through partnership working. The
curriculum should be designed, managed and delivered in such a way that takes full
account of each learner’s individual needs and stage of development.” Scottish
Government (2009) Building the Curriculum 4: Skills for learning, skills for
life and skills for work

Throughout our engagement with allied health professions and education, all were clear
that what they consider to be examples of good practice in partnership working are often
joint interventions. By joint interventions we mean ways of supporting a child or young
person that involve collaboration and sharing of responsibility, skills and resources. Joint
working provides the opportunity for skill building through skill sharing between allied
health professionals, teachers and support staff in schools. This leads to more opportunities
to reinforce effective strategies with young people. This in turn leads to increased
progress in children’s development and learning outcomes. Parents have a key role in
contributing to the progress of their child by knowing how they may follow through a
programme of work or supportive practice at home.

Allied health professionals can link children’s learning targets with everyday functional
skills for life. When allied health professionals plan programmes for children they take
account of what the child or young person wants and needs. This personalisation and
supporting children to take responsibility for their own learning fits well with the principles
of Curriculum for Excellence. Embedding allied health professionals’ interventions in
teaching approaches can help children and young people to make the best use of their
learning experiences. This shared commitment to using resources most effectively enables
collaborative practices to develop. These collaborative practices integrate health and
education support for children and young people.
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As part of the health and wellbeing experiences and outcomes in Curriculum for
Excellence, physical co-ordination and movement are key skills. Occupational therapy
and physiotherapy services provide support to children and young people through a
range of intervention programmes. These interventions promote the development of
motor skills and motor co-ordination in children. These programmes are embedded in
school experiences by training teaching staff through modelling and shared work.
Sharing programmes in this way equips education staff with the skills and resources to
continue providing the support to targeted groups of young people.
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As part of the literacy experiences and outcomes in Curriculum for Excellence, listening
and talking are recognised as key skills. Many schools have introduced speech and
language therapy led early intervention programmes to jointly support spoken language
and communication skills. These early intervention programmes are for targeted children
who need extra help with listening, talking, reading and writing because they have
difficulties with language and communication.

When teachers and allied health professionals combine their unique skills and knowledge,
their combined interventions to support young people can be very powerful. Education
staff, as well as knowing children and young people have an expert knowledge of learning
and education. Allied health professionals know children well and have an expert
knowledge of developmental issues, including mobility, motor skills, co-ordination and
language and communication. Parents know their children better than anyone and are
ideally placed to identify what works for their child and in the context of their family.
Children and young people themselves have a view on their life at school and those
working to support their learning.
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What you said...

We recognise that allied health professionals may have skills we don’t expect
such as helping us with children’s challenging behaviour.
(Teacher)

It’s up to us | think to start from the curriculum and weave our therapy into the
skills being developed.
(Allied Health Professional)

Issues to consider

1. How confident are we that we have created consultative structures, systems and
practices which encourages all partners to be involved in planning, including
parents and young people?

2. How close are we to producing a single plan in line with the principles of Getting it
right for every child which may incorporate a co-ordinated support plan?

How are parents involved in delivering interventions?

How can we use Curriculum for Excellence to ensure the work of allied health
professionals links closely to the outcomes and experiences?

5. Are partners clear about gaining consent to share relevant information and of their
statutory duty to share information?

Signposts for improvement. Education and allied health professions
can improve the quality and effectiveness of their joint planning and
interventions by:

1. Ensuring time is available for effective joint planning with all relevant professionals,
reviewing and evaluating as a key part of support for the young person.

2. Ensuring parents are centrally involved from the start in planning discussions and
meetings.

3. Ensuring the young person’s view is sought at each decision-making stage.
4. Having a streamlined process leading to a single shared plan with the child at the centre.

5. Being clear about which interventions are more effectively delivered together and
which are more effectively delivered by a single service.

INCLUDED

WORKING TOGETHER




38 | GUIDANCE ON PARTNERSHIP WORKING BETWEEN ALLIED HEALTH PROFESSIONS AND EDUCATION

4.5 JOINT CONTINUING PROFESSIONAL DEVELOPMENT AND
SELF-EVALUATION

“Staff in most sectors need more training together with those from other sectors to
improve interagency working and to develop understanding of how to do the right
thing with the right people at the right time to improve outcomes for each individual
learner”. HMIE, (2009) Improving Scottish Education

“There was also a call for more joint training initiatives aimed at therapists and
education staff and specifically addressing the inclusion agenda” Scottish Executive
(2003), Review of therapy services

One of the most effective ways of developing improved partnership working leading to
better outcomes for young people is through joint continuing professional development
(CPD). Staff benefit greatly from opportunities to train with colleagues from other disciplines
and these opportunities help them to work effectively in multi-disciplinary teams.

At all levels, effective processes are required for identifying training needs leading to
improved partnership working. Jointly delivered and received training are particularly
effective. Development opportunities can include a variety of learning experiences such
as shadowing a colleague from a different profession, joint observation, lectures and
workshops and participating in special interest groups. Curriculum for Excellence
presents an ideal opportunity for joint CPD sessions. In particular, teachers and allied
health professionals might consider how allied health professionals can be involved in
literacy and numeracy across the curriculum and supporting in the delivery of health
and wellbeing outcomes.
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During the engagement process when preparing this guidance, both teachers and allied
health professionals expressed the view that joint training sessions at university level
before and after qualifying would greatly benefit each sector. Their view was that such joint
training would also build into pre-service training the notion that partnership working is
at the core of service delivery. After qualifying, joint continuing professional development
should aim to increase knowledge and understanding.

In addition to joint training leading to more effective outcomes for children and young
people, CPD delivered by a single profession is a very effective way of increasing the
capacity of other professions to remove barriers to learning. Finally, joint work around
individual children and young people is in itself good continuing professional development
for allied health professionals and education staff. Further examples of good CPD and
practical activities can be found on the website associated with this publication.

Self-evaluation for improvement: how good are we at working together?

The Crerar review?® says quite clearly that responsibility for providing an improving
service lies with the people providing the service. Self-evaluation focuses on two simple
but very challenging questions. How good are we now? and How good can we be?
When partners carry out self-evaluation they look honestly and critically at their practice
and the quality of service they provide.

23 Scottish Government (2007), The Crerar Review. The report of the independent review of regulation, audit, inspection
and complaints handling of public services in Scotland.
http://www.scotland.gov.uk/Resource/Doc/198627/0053093.pdf
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This is an area of partnership working where there is significant room for improvement.
Asking challenging questions about the quality of jointly delivered services is a challenge
to the maturity of partnership working relationships. However, this does not mean that it
should be avoided. Improvement will come about when partners honestly face up to
challenges and identify these together with a view to taking action which leads to
improved services for children and young people.

At a basic level, services should gather information from their key stakeholders relating
to the quality of their performance over a year. For example, education staff ask allied
health professions for feedback on the effectiveness of the partnership in improving
services for children. Likewise, allied health professions ask colleagues in education
about the effectiveness of their involvement in improving services for children over the
year. Both services will involve parents and young people in identifying strengths and
areas for improvement in the service they provide together. Using this information, allied
health professions and education will be able to improve the service they offer. They will
also be able to identify clearly their contribution to delivering improvements in children’s
services planning.
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What you said...

I have found training much more effective when | present with a teacher and
she has shadowed my work. And because | have taken a whole class myself
they see how we can swap roles and therefore trust what I’'m saying more.
(Allied Health Professional)

The education department ask our parents’ group all the time about what we
think of the services they give us. It really makes a difference to be asked.
(Parent group)

Issues to consider

1. Do we have an effective system in place for identifying joint CPD needs and for
planning to deliver training jointly?

2. How do we evaluate the impact of joint CPD on staff and on children, young
people and their families?

3. Do allied health professions and education staff have a shared understanding of
what self-evaluation is and the purpose of self-evaluation?

4. |s there an effective process in place for carrying out joint self-evaluation of
partnership working?

Signposts for improvement. Education and allied health professions
can improve the quality and effectiveness of their continuing
professional development and self-evaluation by:

1. Ensuring that both health and education routinely plan for joint training opportunities
for staff, as providers and recipients, and consider the involvement of parents.

2. Encouraging the use of a broader range of CPD opportunities for staff to include work
shadowing, special interest groups, joint working groups, and resource sharing
initiatives.

3. Agreeing to evaluate jointly the quality of their joint services to children on an annual
basis.

4. Involving all stakeholders, including parents and young people, in their self-evaluation
process to plan for service improvement.
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5. LEADERSHIP

“LLeadership takes place every day. It is neither the traits of the few, a rare event, or
a once-in-a-lifetime opportunity. ... Every time we face a conflict among competing
values ... we face the need to learn new ways.” Heifetz (1994). Leadership without
easy answers.?*

“LLeadership is central to improving performance, redesigning services and securing
better outcomes for the people of Scotland.” NHSScotland (2007) Better Health,
Better Care: Action plan.®

Personal responsibility

Partnership working requires leadership at all levels and across services. In order to make
partnership working effective, leadership needs to be the responsibility of everyone. To
overcome the challenges involved in partnership working, all professionals take personal
responsibility for continuing to focus on the purpose and outcomes of partnership working.
The purpose is to deliver better outcomes for children and young people with additional
support needs by working together to ensure they benefit fully from education.

The purpose of partnership working is to combine human and material resources to achieve
more together than can be achieved alone. When all staff are clear about this purpose
and act in a way that achieves it, then they are exercising leadership. Those within
organisations who have positions of authority have responsibility for creating a context
and an ethos where staff can work together well. In turn this also means recognising each
others’ leadership role rather than relying on job-titles and positions of authority.

Relationships, communication and interpersonal skills

Creating an ethos of respect and mutual understanding between different professions and
parents is a pre-requisite for partnership working. In practice then, leadership is about
focusing all activities on delivering an effective service to young people. In order to do
this, excellent communication is required from practitioner level to the strategic planning
level. This includes communication across agencies and with service users, particularly
parents. Effective communication helps develop good quality relationships which reflect a
genuine regard and respect for each other’s contribution to supporting children. Different
professional interests are put aside when partnerships are working well. Constraints and
challenges are understood and responsibility shared in a way that is solution focused.

24 Heifetz, R.A. (1994) Leadership without easy answers. Belknap Press, Harvard.
25 http://www.scotland.gov.uk/Resource/Doc/226607/0061266.pdf
Scottish Government (2007) Better health, better care.
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It is essential that all practitioners take into account an individual child’s or young person’s
communication needs and that they are aware of the most successful way of interacting
and supporting children and young people to express their views.

What you said...

Good leadership skills and a can-do attitude really help. Then we can give a
pro-active rather than a reactive attitude to such challenges as early intervention,
transition planning and school placements.

(Local authority)

| think we need better leadership to be able to change our traditional ideas of
what we are here to do and how we can best help children.
(Allied Health Professional)

Issues to consider

1. Where are the greatest challenges to effective partnership working?

2. How can the challenges to partnership working be addressed by effective
leadership and shared vision?

3. What are the interpersonal skills which lead to effective partnership working?

4. What is effective communication in the context of partnership working?
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Signposts for improvement. Education and allied health professions
can improve the quality and effectiveness of their leadership by:

1. Taking account of the importance of good relationships and interpersonal skills.

2. Understanding and respecting the roles of parents and of each professional and the
demands of that role.

3. Ensuring there is a consistent and shared vision about what partners want children
and young people to achieve.

4. Developing good communication across agencies at every level.
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6. CONCLUSION

Many of those we engaged with in this project were able to identify very strong partnership
working between allied health professions and education. This guidance has been
written to build on this very good practice and help to overcome barriers where they exist.
It is encouraging that the ways in which partnership working needs to improve are
identified and understood by those we engaged with. Many of the challenges to
partnership working are common across different services. There are strong indications
that our existing processes are supporting collaboration. Education and the allied health
professions have already taken steps to implement planning and delivery of services
together. Allied health professions and education staff in some instances have also
developed new ways of working to co-locate support.

However, there is still work to be done in order to understand fully how each others’
services to young people are evolving and changing. Services are developing in order
to make the best use of everyone’s skills and resources and respond to national
developments, especially Curriculum for Excellence. Continuing to engage in open
discussion and making the most of the relationships we have been building over recent
times, will help to build on current good practice. One key message is a commitment to
evaluating where we are with regards to being effective partners ourselves. Through taking
personal responsibility for the area in which we work we can develop our interpersonal
skills to better see another’s perspective.

There is a significant impact on the skills and capacity of staff in health and education
as they learn from each other through partnership working. Almost all staff we met with
reported the positive benefits of working in partnership with colleagues from health or
education respectively. In the long term, this increased capacity to support children and
young people will result in improved outcomes for children and young people. This
guidance will help colleagues to build on current good practice in line with Getting it
right for every child, and embed partnership working as core business which will be
sustainable and consistent across Scotland.

A positive approach to shared problems, taking responsibility for solution-focused
discussions will enable us to meet the demands ahead and improve outcomes for children,
young people and their families. Good partnership practice requires innovative ways of
working with a clear view to demonstrating the impact of collaborative advantage and
ensure the best use of available resources. Recognising the rights and responsibilities of
children and young people and their families as key partners will complete the success of
our partnerships. Finally, constantly asking ourselves what difference we are making to
young people will keep us focused on the ultimate aim. The aim is working in partnership
to improve outcomes for young people so that they are successful learners, confident
individuals, responsible citizens and effective contributors.
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APPENDIX 1: LIST OF ALL ALLIED HEALTH PROFESSIONS
(AHPS)

Arts Therapists | Include art therapy, dance movement therapy, drama therapy and
music therapy. Arts therapists encourage children, young people and
their families to engage in a therapeutic relationship through the use
of arts and play. The child’s response provides an opportunity to
understand their emotional life and ways of relating to other people.
Arts therapists support the child's emotional health and social wellbeing
and offer another perspective on the child's abilities and needs.

Dieticians Support children where there are concerns about growth or difficulties
with eating and drinking that may compromise nutritional intake. The
dietician will assess, develop a nutritional care plan and monitor growth.

Occupational Support children with difficulties in practical and social skills necessary
Therapists for everyday life, aiming to enable children to be as physically,
psychologically and socially independent as possible.

Orthoptists Assess various aspects of vision including eye movement problems
and specific visual perception problems in children and treat the visual
problem or offer advice on strategies to enhance/aid visual performance.

Orthotists and | Orthotists work with children who require specialist devices or input
Prosthetists to overcome difficulties of body movement, control or discomfort as a
result of a wide range of acute, chronic or progressive conditions or
deformity. These bodily worn devices are called orthoses and can
include splints, braces, callipers, corsets, collars or the full range of
therapeutic footwear. Prosthetists design and fit artificial limb
replacements.

Podiatrists Deliver health promotion and education to children and young people
in relation to feet. They also assess for early treatment of foot and gait
related dysfunction essential in preventing impact later in life.

Physiotherapists | Support children with movement disorders due to disability or illness,
providing physical intervention, advice and support.

Diagnostic Carry out diagnostic imaging examinations — X-rays and scans — to
Radiographers | produce high quality images to diagnose an injury or disease.
Therapeutic Provide radiotherapy treatment and support for children with cancer.
Radiographers

Speech and Work with children who have difficulties with speech, and/or language
Language and communication or eating and drinking difficulties.

Therapists
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APPENDIX 2: SUMMARY OF ENGAGEMENT PROCESS

Evidence base of visits and meetings undertaken to identify current
practice

Between September 2008 and June 2009 the project team met with the following
individuals, groups and organisations:

NHS Boards (14 out of 14) 14 Health Boards
25 AHP groups and 6 individual AHPs

4 networks of managers

Local authorities (29 out of 32) 29 groups

School staff 15 groups

Grant-aided special schools 3

Parents, children and young people 13 groups and individuals
Other stakeholders 17 organisations

Using a semi-structured interview format, the meetings explored the following issues:
e What was considered good practice in partnership working and local examples.

e The challenges to successful partnerships.

e How national guidance might promote and support partnership working.

* How partnership working makes a difference to outcomes for children and young people.

While efforts were made to gain children’s and young people’s perspective, it was difficult
to specifically identify their views of the partnerships between adults working with them.

Over the two years of the project the development officers also met regularly with

colleagues from Scottish Government working in related policy areas (Table 1) and a
broad range of relevant stakeholders (Table 2):
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Table 1.

Health directorates

Getting it right for every child

Curriculum for Excellence

Additional support for learning

Positive behaviour team

Early years team

Parental involvement team

National continuing professional development team
Mental health
Equally Well — Health and wellbeing in schools project

Table 2.

Allied Health Professions Children’s Services Action Group

AHP Therapy Managers Networks

AHP Directors and Leads

Her Majesty’s Inspectorate of Education (HMIE)
Learning and Teaching Scotland

NHS Quality Improvement Scotland
NHS Education for Scotland
Art Therapists

The Additional Support Needs Tribunals for Scotland
Children in Scotland and Enquire
Association for All Speech Impaired Children (AFASIC)

| CAN — working to support children, families and children’s services (speech,
language, communication needs)

Capability Scotland

Contact a Family Scotland

Downs Syndrome Scotland
For Scotland’s Disabled Children
Independent Specialist Educational Advice (ISEA)

National Parent Involvement Co-ordinator

Mediation Services: Resolve, Common Ground
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The project consulted with academic colleagues from:

Queen Margaret University

University of Strathclyde

University of Aberdeen

Scottish Teacher Education Committee

Communication Aids for Language and Learning (CALL) Sense Scotland
(Edinburgh University)

We also consulted with AHP professional bodies:

Chartered Society of Physiotherapists

College of Occupational Therapists

Royal College of Speech and Language Therapists

Allied Health Professions Forum Scotland

Consultation process

Following the engagement process a draft document was published on 4th December
2009. In addition to written comments, the consultation involved further engagement
with parents and professionals during focus groups. After the consultation period
concluded (4th February 2010) this final document was produced taking account of the
evidence gathered during consultation. A response document summarising what people
said and how this final document responded to comments has been published on the
Scottish Government website?®. The responses submitted for sharing are also available
on the Scottish Government website.?’

26 http://www.scotland.gov.uk/Publications/2010/03/30181342/0
27 http://scrutinyreview.org/Publications/2010/04/19081922/0

INCLUDED

WORKING TOGETHER



TOOLS FOR SELF-EVALUATION AND

IMPROVEMENT PLANNING

'sse00.d
BAI1BJOgR||0D 8Y] 01
[esuso ade ajdoad BUNOA

PUE spusied 1 BUMNSUI 'S | o50 ionne angeloqe)oo
'sejesado 10} 8oUBPINS BUj}
yoes yolym uiyum aonoeld SN SBOIAIBS UBD MOH i
JO $9P00 puE SoUEPING ¢S90IMBs BuINOS8
‘uole|siBe| uensjel . pue mc_ccm_q
U} 0} aJByPE pue JO Ul UOIeULLIOJUI BU} >
oJeMe aJe JJels UoIeonps asn pue ajdoad BuUnok _m
PUB SAHY 18Ul BUMNSUT ) ' 1001n0 panosdu —
"aAlreyuenb Jo U0 UOIIRWLOUI M
aAie}fenb st siy} Jayieym pI0O8) SUOISS)01d T
‘BUWIOOIN0 Ue Sp.Jemol yieay paljie ued MOH ‘¢
sseaiboid sresisuowsp £, SOWIOOINO
OFPESN OGIM 1 sraiyoe 03 oidoed
souepine yeym Buiseiby ¢ BuNoA Joy Buuued
"BWOooIN0 o1 Ainjbuiuesw
Jejnoiyed e spJemol 21NQLIU0D 0}
SHIOM 8YS JO 8y Sk SXxew 3|ge 8q 0} 82Us|[eoXT
lim uostad BunoA e sdeis JOJ WNjNaLLINg INoge
oy} BulAusepl Apuior 'z powLIOJUI ApUBIoyNS

'ssalbo.d Jo sioredipul
Buipniour ‘Buiyiom
diysiauped Jo sBUWO0IN0
ay1 buisaibe Apuiop

+

:Aq ajdoad BunoA

;sueld
JusWwanoIdwl 80IAIBS
PUE |00YDS WOl O]

sjeuoissejoid

yiresy palje aly ‘¢
¢ Bupom diysieuped Jo
BUI02IN0 By} 8I0jaisy}
pue ssalboid Alnuspl 01

10} sawo091no aAaoidw  PBsN SaWo021N0 Aluspl
ued uoneonpa pue sqHY sJeuped op MOH ' |

92UdpIAT ajdoad HunoA 10} sawoo1no pue }oedu|

juawdojanap juswanoaduul

10} sealy 10} sysodubig 19pISUO0D 0} Sanssj

_l
Z
LL
a
LL
Z
Q
O

50 ‘ GUIDANCE ON PARTNERSHIP WORKING BETWEEN ALLIED HEALTH PROFESSIONS AND EDUCATION

APPENDIX 3




GUIDANCE ON PARTNERSHIP WORKING BETWEEN ALLIED HEALTH PROFESSIONS AND EDUCATION ‘ 51

@ouapIng

jusawdojanap

10} sealy

Jey1ebo] Bupiom Jo shkem
aquosap 01 A[edo| pasn
swa] Jo Buipueisiepun
uowiwoo pue abenbue)

paJeys e Buidopasq v
‘selunpoddo
Buimopeys pue Buljepow
‘Buisies sseualeme
‘Buiures) ybnoayy sweishs
yiesy pue uonesnps
O} Ulyim abpsjmous
pue s|ys Buidojpneq s
‘uosJed BunoA eyl
Jo} uondo 1s8q puodss e

Se U98s 10U S Syl 1y} 0s

MJOM 108.IpUl IO} BjeuolIel

pateys e sl ajey) buunsug g

'S804

S,J8U10 yoes 1Noge Jes|o

aJe Jels uoneonps pue

s[euolssejoid yiesy palje
‘syuased Jeyl buunsug ‘|
:Aq Bunjiom diysiauped
119y} JO SSOUAAINDIYD
pue Ajjenb ayj} anoidwi
ued suoissajoud yjeay
pajjje pue uoneonp3

juswanoiduwii
104 sysodubig

¢,MOU NOA op
moy pue ajdoad BunoA
pue ualp|iyo ‘syusised
0} Jes|0 aJe S$9|0J 1eyl
NOA aJe JuUsplu0d MOH '
¢ sleuoissejoud
yiesy paljie yum
Bupiom diysisuped
Ul Jayoes} ssejo
By} JO 8|0J 8yl SI FBUM "E
¢ Adeiayy 10811p
uey1 8AI08)e alow
aQ oM 108Jipul IyBiw
S9OUBISWINDIIO 1TBUYM U| g
¢,8/doad BunoA
pue usIpiyod yim
>IOM 108lIp O} uohippe
ul sjeuolssajoid yieay
pal|[e JO $8|0J SNOLeA
8y JO aousledxs
JNOA sl 1eypA - |

9jdoad BunoA Bunuoddns jo sAem juaiayiqg

19pISU0D 0} sanssj

INCLUDED

C
LL
1
—
LL
)
O
=
O
=
X
C
@),
=




52 ‘ GUIDANCE ON PARTNERSHIP WORKING BETWEEN ALLIED HEALTH PROFESSIONS AND EDUCATION

90USapIAg

juawdojanap
10} sealy

‘sieuped se sjuased

yum Buisiom ul sjppoul

8|04 poob Buipinoid are pue
UBAID aJe Jel1s |le buunsug ‘g

‘peroadsal
S| UOINQUIUOD puUB UoISOd
S,8U0AIBAS BJBUM SUOISIOBP
Buprew usym aAinosdsied
JIay) JO 1uNoooe Buel pue
sjpuated Bupise ale NoA xoeyD '
‘'spesu poddns [euonippe
S.PIYO ey} Bunesw Ul
syBisur enbiun yum sisuped
[enba se sjuaied Buisiuboosy g
"90B}-0}-828} JO |80 suoyd
‘lew-a Ag ‘Buium u "6°8
‘uoieWIOUI &JeyS 01 1S8q MOY
uo sjuated payNsu00 aney NOA
Tey} pue sjuased 03 8|qISSe0oe
Ajises si 1eyl wuoj e ul
S| uonewIoU |[B Teyl Buunsu3g g
‘Buiuuibeq 8yl wodj [esbeiul si
JUBWBA|OAUI [eluaied Buunsug |
:Aq yuawanjoaul [eyuaied
JO SSQUaA}0aYd pue Ajjenb
9y} anoadwi ued suoissajoud
Yyijeay paljje pue uoneonp3y

juawanoaduwi 4oy sysodubis

¢PIYdS
Jiey) Buuoddns ur ped
B0 2J0W B Bune]
S1ualed 01 sJeuteq
8y} 8nowas 0] axew
NOA Op SUOY8 1BUM °G
¢UOIEONPS S,PIIYD vy}
Ul PSAJOAUI PUB PBULIOLU
aQ 0} sjuased |e
abeinoous pue poddns
0} Op NOA Op 1BUM ‘T
UBIPIYO
Joy suonuanisUl JO
uonenjeAs pue AJsAlep
‘Buiuueld ‘quswissasse
Ul JUSWIBSAJOAU
[eluased aAl08Ys pue
[eaJ 8INSUS 0} usXe]l
Qg ued sdais 1eypA ‘e
¢ penoiduw
aq siuased yum
S||IMS UONEDIUNWILWOD
JNOA PIN0D MOH g
$SMBIA JIeyl
uo uonewJoyul Jeyreb
NoA op moy pue sjuated
yum aJe sdiysuoneel
JNOA 8A10BYe MOy
MOU NOA Op MOH " |

siauped se sjualded

19pISUO0D 0} Sanssj

HEALTHY

_l
Z
LL
a
LL
Z
Q
O




GUIDANCE ON PARTNERSHIP WORKING BETWEEN ALLIED HEALTH PROFESSIONS AND EDUCATION ‘ 53

;usyel aJe SeoInes
1NOge SUOISIoBP
MOY pueisSIopun
Aayy os sjuated
0] a|ge|leAe apew
uonewIOUl JUSIoIYNS S| 'S

¢ IX8IU0D
"uolsses |ooyos JNoA Ul uoisses eyl

S} JO LeIS 8UI 1B SANSSI 15 Limys ey e BunesW 0

[eonoe.d BUISSRIPPY v ayy Buunp pessaippe @)

"UOISS8S |00Y0S 8Q 0} pasu ey} =

© JO Jels ey} 1e |ooyos senss| 8y} aJe 1y 't PNu

8y} pue sjeuolsssjoid 2 Jeuoissejoid yyeay —
Uliesy paljie sy usemiaq pal|[e 8yl pue |00yos
AKienjep S0MBS JO BINNAS | gy usemiaq JUsWsaIBe
peoiq au} Buieaiby ¢ 10 PJOO8I UM

‘Jons| Buiuueld oiberelis € JO 8njeA 8y} S| 1IBYp\ ‘e

pue [eAs| Jeuonioeld ;oidoad
U9oMISQ UOIEDIUNILLIOD BUNOA pue UaIp|Iyo O}

Aem-om ‘Jesjo BULNSUT 2 gigqissod soies 1884
‘suonesiueblo | 8y) JeAllep ued sisuped

SS0l0B |[9A8| OIba1BAS eyl Os anjeA 1saq
18 UoNBOIuNWWOD 1ussaldal Asy1 op pue
poob Buidopas | 1usIole siuswabuelie
:Aq [elroueUl 8V "¢
Bupjiom diysiauyied 10} ‘lens| leuonesado
fuluue|d JO SSOUBAIOBYD ue 1e SallAljo.

pue Ayjenb ayy anoadwi  poddns joas| oiberens e
ued sdHVY pue uoneonpg 1e Buiuue|d Seop MOH |

90UapIAg Bunjiom diysiaupied aa119q Joj Buiuue|d

jusawdojanap jusawanoiduwii

10} sealy 1o} sysodubig 19pISU0D 0} sanssj

C
LL
1
—
LL
)
O
=
O
=
X
C
@),
=




54 ‘ GUIDANCE ON PARTNERSHIP WORKING BETWEEN ALLIED HEALTH PROFESSIONS AND EDUCATION

90USapIAg

juawdojanap

10} sealy

"80IN8S 8|buls

e AQ palaniep Ajpanosys

alow aJe yolym pue

Jay1eboy pataniep ApAiosye

2J0W 8Je SUONUBAIBIUI
yolym Inoge Jesjo Buleg 'g

ENIGRET

1e PIIyo 8y} yum ueld peseys

g|buis e 01 Buipes| sseooid
paulweas e BuineH 4

‘abe)s Bupfew-uoisiosp

yoee 1e 1ybnos s MalA

Juonewoyul

aleys 01 Ainp Auoiniess Jisyl

JO pUB UOIBWIOU| JUBAS|SI
aJeys 01 1uasuoo Bulueb
1NoQge Jes|o sieuped aiy G

$,890uUslisdxs pue

S8W02)N0 8y} 0} A|gsolo

SMul| s|euolssajold yiesy

P3l|[e JO }IOM 8} 8insus 0O}

80U8|[80XT 10} WNINoLIND
8sn 8M Ued MOH 't

J,suonusaisiUl Bulaaijep

‘sbuneew pue

suoissnosip Buluueld ul pels

AU} WOJ) PAAJOAUI AJles1usd
aJe sjualed Buunsug ‘g

‘uosiad BunoA

8y JoJ pyoddns Jo ved Aey e

se buneneas pue Buimelnal

‘sjeuoissejold Jueasial e

yum Buiuue|d ol eAnosye
JoJ 8|ge|ieAe sl el Buunsug © |
:Aq
suonuaAialul pue Guiuued
julof 419y} JO SSQUDAI0dYD
pue Ayjenb ayj} anoadwi
ued sdHVY pue uoneosnpg

juswanoiduwil
10} sysodubis

s ued

poddns pe1eulpio-00 e

a1ejodioour Aew yolym piiyo

Aiene Joy 1ybu i buner)

10 sa|diouud 8yl yum aul|

ur ueyd gjbuis e Buonpoud
0] &M 8Je 9S00 MOH 'Z

¢,8|doad BunoA pue
s1uated Buipnjoul ‘Buluue|d
Ul PaAJOAUl 8Q 01 SJeuped
le sabeinoous yolym
seoNoeld pue sweisAs
‘S8JNJONJ1S BAIIBYNSUOD
pa1eald aABY oM

eyl &M aJe JUspiuod MOH |

ajdoad HunoA poddns 0} Jaypabol Bupjiom pue Buiuueld

19pISUO0D 0} Sanssj

HEALTHY

_l
Z
LL
a
LL
Z
Q
O




GUIDANCE ON PARTNERSHIP WORKING BETWEEN ALLIED HEALTH PROFESSIONS AND EDUCATION ‘ 55

@ouapIng

jusawdojanap
10} sealy

‘Juswanoiduwl
80IM8s Jo) ue|d 0} sseoo.d
uonenjeAs-jjes Jivyy ul ‘eidoad
BunoA pue sjusased Buipnioul
‘siepjoyayels |[e BUIAOAU| 1
‘SISEQ [BNUUE
UE UO Uaip|Iyd 0} S8oInes
ol Jieyy Jo Alrenb sy}
Apquiol erenfens 01 buivalby ‘¢
‘SaAlenIul Buleys 82Inosal
pue ‘sdnoib Buiom
ol ‘sdnoub 1seJe1ul [eloads
‘Buimopeys MIom apnjoul
01 Je1s Joj seiunuoddo
ado 1o ebuel Jspeoiq
e JO 8sn ay) Buibeinoous 'z
"S1UBJed JO JUBLIBAJOAU
By} JepISuoD pue ‘spusidiosl
pue sJepirnoid se ‘yels
JOJ selunpoddo Buiurely ol
JoJ ueld AjpunnoJ uoneonps
pue uiesy yioq yeyy bupnsug " |
:Aq uonenjeaa-j|as pue
ado 119y} JO SSBUAAII3YD
pue Ayjenb ayy
anoadwi ued suoissajoad
yieay paljje pue uoijeonp3y

juawanoiduwi 10j sysodubig

¢ punpom
diysseuped

JO uoneneAs-jes
ol 1no BuiAied
Jo} 8oeld Ul ss8004d

BANoBYIe UR 84eY] S|

$uonen[ens-4es 1o
asodind sy pue S|
uonen[eAs-4es 1eym
0 Buipuelsiepun
paJeys e aAey

4B1S UoIeonps

pue suoissajoid

yiesy paljie og ¢

¢soluiel

JiIsy1 pue s|doad
BunoA ‘usipjiyo uo
pue jels uo ado
juiol Jo 1oeduwll 8y}

91en[ens em Op MOH ‘g

¢Anuiol

Buiures Jenlep

01 Buluueld oy

pue speau ddo ol
BuiAuspl Joj eoe|d
ul WelsAs aAjosye

ue aney em o' |

uoljen|ena-4|os
pue jusawdojanap jeuoissajosd Buinuiuod juiop

19pISU0D 0} sanssj

INCLUDED

C
LL
1
—
LL
)
O
=
O
=
X
C
@),
=




56 ‘ GUIDANCE ON PARTNERSHIP WORKING BETWEEN ALLIED HEALTH PROFESSIONS AND EDUCATION

>
I
‘lons| Auene 1e sajousbe _U
SS0JOB UOoIBDIuUNWWOoD <C
poob Buidojpreq 1 L
"anelyoe 01 ajdoad BunoA ¢,BuUBIOM L
pue ualp|iyo Juem sisuped diysseuped JO 1xe1u00
Teym INOGE UOISIA PaJeys pue By} Ul UuonedIuNWWoD
JUBISISUOD B S| aJay) buunsug g BNI10BYS S| TRUM "
'9|0J 1Byl JO spuewsp ¢ punpom diysieuped
By} pue [euoissajoid yoes BAI108YS 0] Pes| YoIym
JO pue siuased JO $8|j0J 8yl S||IMS [euosiadieiul
Bunoadsal pue Buipueisiepun ‘g ay1 aJe 1eypn e
"S||IMS [euostadieul ¢ UOISIA paJeys
pue sdiysuonelas pue diysiepes| aAjoaye
poob Jo souruodwl AQ passalppe oq

8yl Jo 1unoooe Bue] *L | Buppom diysieuped 01
:Aq diysiopea| J1oy} sabusjeyo syl ued MOH ‘g
JO SSdUaAIl09yd pue Ajjenb ¢ pupom diysieuped
ay} anosdwi ueos suoissajoud aA108ye 0] sebusjeyo
yijeay paljje pue uoneonpy 1sejealb sy} ase aIsyp L

92UdpINg diysiapear

juawdojanap
10} sealy juawanoaduwi 4oy sysodubis J9pISUO0D 0] Sanss|

CONFIDENT




GUIDANCE ON PARTNERSHIP WORKING BETWEEN ALLIED HEALTH PROFESSIONS AND EDUCATION | 57

APPENDIX 4: LEGISLATIVE AND POLICY SUMMARY

This Guidance on partnership working between allied health professions and education
sits within the wider Scottish Government legislative and policy context. This includes
the concordat between national and local government. The guidance is offered in the
spirit of the concordat as a guide to what is considered to be good practice within the
area of partnership working.

The summary contained in this appendix highlights the most relevant areas of legislation
and policy which influence partnership working. The current policies leave us in no doubt
that partnership working is integral to our day to day business. More information and links
to relevant legislation, policy and guidance are contained on the website associated with
the Guidance on partnership working between allied health professions and education —
http://www.scotland.gov.uk/Topics/Education/Schools/welfare/partnershipworking.

The Education (Additional Support for Learning) (Scotland) Act 2004 provides the
legal framework which underpins the system for identifying and addressing the additional
support needs of children and young people who face a barrier to learning. The Act aims
to ensure that all children and young people are provided with the necessary support to
help them work towards achieving their full potential. It also promotes collaborative
working among all those supporting children and young people and sets out parents’
rights within the system. The Act, along with associated regulations, details timescales
for sharing of information and carrying out assessments to determine whether a child or
young person has additional support needs or meets the criteria for a co-ordinated
support plan. The Act has been subsequently amended by the Education (Additional
Support for Learning) (Scotland) Act 2009.

Supporting children’s learning: The Code of Practice (2009) will replace the original
code of practice published in 2005 in order to take account of the 2009 Act. It explains
the duties on education authorities and other agencies to support children’s and young
people’s learning. It provides guidance on the Act’s provisions as well as on the
supporting framework of regulations. The code also sets out arrangements for avoiding
and resolving differences between families and authorities. The Code is currently being
considered by the Scottish Parliament. Subject to Parliamentary approval, the Code will
be published in autumn 2010.
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Better Health, Better Care: Action Plan sets out a range of measures to improve the
quality of the National Health Service in Scotland. The Institute of Medicine’s six dimensions
of quality form the key foundation to healthcare quality improvement: person-centred care,
safe, effective, efficient, equitable and timely. Priority areas for action include supporting
staff, and patients and parents/carers to create partnerships which result in shared
decision making. This includes improving partnership working between NHSScotland and
Local Authorities. The action plan aims to tackle health inequalities through improved
co-operation and collaboration both across NHSScotland and between NHSScotland
and its partners. This clearly sits very well with the current guidance on improving
partnership working between education and allied health professionals.

Equally Well is the report of the ministerial task force on health inequalities. The
recommendations contained in Equally Well mean that staff in a whole range of public
services need some new skills and may work increasingly across organisational
boundaries. Equally Well recognises that staff across professions and disciplines need
to do their jobs in a way which is sensitive to inequalities. The task force also wanted to
see more joined up thinking about key worker roles, based on research and what is
already known about effectiveness. This links with the guidance on partnership working
which highlights what is considered to be good practice in partnership working and staff
working across professional boundaries to benefit children, young people and their families.

The Early Years Framework was published in December 2008. It focuses on
maximising opportunities for all Scotland’s children to get the best start in life, no matter
what their background or circumstances. The framework is built on the principle of early
identification and early intervention. It identifies key elements of transformational changes
that are needed to realise the ambitious outcomes of the framework. This includes
simplifying and streamlining delivery and more effective collaboration. This ties in with
the guidance on partnership working which aims to support these elements of the Early
Years Framework.
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Getting it right for every child (GIRFEC) drives developments to change the way
adults think and act to help all children and young people grow, develop and reach their
full potential. It requires a positive shift in culture, systems and practice across services
for children, young people and adults. It is a fundamental way of working that builds on
research and practical evidence to help practitioners focus on what makes a positive
difference for children and young people. A fundamental part of GIRFEC is services
collaborating to provide the right support at the right time for individual children, young
people and their families. This guidance reinforces the principles of GIRFEC and
encourages health and education partners to put these into practice in order to improve
outcomes for children, young people and their families.

Curriculum for Excellence is designed to enable all children and young people in
Scotland to gain the knowledge and skills for learning, skills for life and skills for work
which will help them to become successful learners, confident individuals, responsible
citizens and effective contributors. Throughout the guidance on partnership working it has
been made clear how allied health professionals can work with colleagues in education
to support the delivery of Curriculum for Excellence. In particular they have a role to play
in the literacy outcomes and experiences and in health and wellbeing outcomes and
experiences. Curriculum for Excellence is for all learners. It should lead to improved
quality of learning and teaching as well as increased achievement and attainment for all
children and young people.

Skills for Scotland: A lifelong skills strategy (2007) is a framework to show how all
of the constituent parts of the education and learning systems can contribute to giving
Scotland a skills base that is world class. Partnership working is a strong feature of the
skills strategy and of More Choices, More Chances: A strategy to reduce the
proportion of young people not in education, employment or training in Scotland.
The partnership working referred to in these documents refers mainly to partnerships
between education and employers rather than education and health. However, allied
health professionals are likely to be involved in preparing vulnerable young people for
adult life and work.

Partnership Matters (2007) provides guidance to local authorities, NHS boards and
voluntary organisations on supporting students with additional support needs in further
and higher education. Partnership Matters sets out the roles and responsibilities of all
the agencies involved and encourages a partnership approach to cross-agency working.
The current guidance on partnership working will support this process by clarifying roles
of those in health and education.
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NHS Boards have been key partners in developing and implementing the Schools
(Health Promotion and Nutrition) Act (2007). NHS boards have engaged in Community
Planning with education and children’s services partners to take forward health
promotion in all schools in Board areas. The Act requires schools to be health promoting
by providing activities, the environment and facilities which promote physical, social,
mental and emotional health and wellbeing of children and young people. Schools can
do this on their own or with health. In the best practice schools work with partners to
identify and meet the health needs of the school. They can do this by providing focused
programmes within accessible environments for all children and young people.

There is a range of policies over a number of years which have identified the importance
of partnership working. Health for all children (HALL4) in 2005 sets out the core
programme of screening, surveillance and health promotion contacts which every child
should receive. Central to this core programme is the notion that this will be carried out
in partnership with relevant agencies, including local authorities.

A Scottish Executive review of speech and language therapy, physiotherapy and
occupational therapy for children and speech and language therapy for adults
with learning disabilities and autistic spectrum disorder (2003) called on service
providers to develop new methods of working in non-traditional and inclusive settings.
These settings included mainstream schools and nurseries and other community settings.
The current guidance on partnership working is a further development of some of the
recommendations contained in the 2003 report including the call on all local authorities
and NHSScotland boards to develop integrated approaches to the provision of therapy
and other related interventions for children and young people.

Building on success: future directions for the allied health professions in Scotland
(2002) set out a vision of allied health professions who support the development of best
practice in multi-professional teams. The current guidance on partnership working builds
upon this vision and contributes to making this vision a practical reality.

In addition to the specific pieces of legislation and polices outlined above there are
cross-cutting pieces of legislation or policy which are relevant to those who are working
in partnership. These include the Scottish Schools (Parental involvement) Act 2006,
which aims to increase parental involvement in their child’s education.
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APPENDIX 5: ALLIED HEALTH PROFESSIONS PRACTICE MATRIX

The Universal, Targeted and Specialist Role of Allied Health
Professionals (AHPs) working with Education
A model for enabling understanding of AHP roles and ways of working between
health and education that applies to a variable extent across the AHPs according to
their involvement in supporting learning outcomes for children and young people.
See http://www.scotland.gov.uk/Topics/Education/Schools/welfare/partnershipworking

for profession-specific examples of the Practice Matrix.

Universal Role

Target
Population/

AHP Roles

For all children
irrespective of
need. Includes
preventative or
health improvement
measures.

Individual Child
or Young Person
— intervention
may be provided
within a group

Information about the
AHP services
available and how they
can be accessed.
Awareness of
environments which
will optimise a child’s
development and
facilitate identification
of need.

School/ AHP support that
Educational impacts on the whole
Provision school population.

(pre-school to
end of secondary

school)

Local Area/ AHPs work in
National partnership with
Context national and local

policy makers and
planners to develop
understanding of AHP
contribution to
influence best
outcomes for children.

Targeted Role

For children potentially in
need of support but not
referred and un-named.
Includes general advice
for non-specified
children but not advice
for a named child. This
can be post-discharge
but the advice will be of
a general nature and not
specific to any one child.

AHP support given to
school staff to enable them
to help individual children
within the school to achieve
their learning outcomes or a
particular group of children
with common support
needs.

AHP support given to
school staff to enable them
to help a particular group of
children within the school to
achieve their learning
outcomes.

AHPs contribute to forward
planning and resourcing for
children with additional
support needs.

Specialist Role

For children in need of
support and have been
admitted to the AHP
service. (Open duty of care
exists if assessment has
identified need. Referral
may not be accepted if
needs can be met through
universal or targeted
support alone.) Individual
or group work.

Following assessment of need
child requires time limited
periods of AHP intervention to
achieve predicted outcomes.
Effectiveness of AHP support
must be evidenced and either
further support negotiated or
child and family prepared for
discharge. Specialist role could
include supporting school staff
in meeting identified needs.

INCLUDED

WORKING TOGETHER



62 | GUIDANCE ON PARTNERSHIP WORKING BETWEEN ALLIED HEALTH PROFESSIONS AND EDUCATION

PURPOSE OF PRACTICE MATRIX AND DEFINITIONS OF
UNIVERSAL, TARGETED and SPECIALIST ROLES?®

Purpose

e Each level within the matrix requires specialist AHP knowledge and skills to develop
and support competence in those affecting the change

e An individual may receive support at more than one level/role at one time, or move
within the matrix as they develop and progress

e Model recognises impact on functioning/activity/participation and allows for
consideration of complexity of need taking into account child’s or young person’s
setting

e (Considers the most appropriate people and setting or context to affect change

¢ Includes concept of “self-management” — supporting child or young person and
parents to take responsibility for their own/their child’s development/learning

e Supports decision-making frameworks

e Communicates a consistent message about AHP services working within/with education

Universal Role - providing a universal role (if not considered a universal
service)

e This type of work is more general and appropriate for all children, irrespective of
need/level with a positive impact on whole population/group

e Designed to be preventative or relevant to general health promotion, health improvement
and health inequality

e Training and staff development to build capacity and raise awareness in potential
referrers, increasing appropriateness of referrals

¢ Includes developing leaflets on roles, ways of working and referral process, advice
sheets and access to web-based resources

e AHP involved in educating referrers, public and other agencies about access, risk
and scope of practice

28 See http://www.scotland.gov.uk/Topics/Education/Schools/welfare/partnershipworking for profession-specific
examples of the practice matrix.
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e Working with the whole school to identify and implement school improvement
objectives related to meeting the needs of every child

e Parent/teacher training programmes — skills groups, projects and initiatives

e Curriculum differentiation, adapting the learning environment for the whole class

Targeted Role - for un-named children not necessarily referred (no duty
of care exists for child/young person)

e Addresses health promotion and health inequalities for child at risk of not achieving
outcomes within universal provision

e Promoting participation and self-management — supporting staff to make environmental
changes within the class for particular group of children

e AHP provides support for other professional colleagues/parents to enable them to
manage the care of a child/group of children

e Discussion of potential (un-named) referrals, which may include joint-planning,
co-working and training sessions

e Takes account of the expertise of staff working in the setting, duty to education
colleagues

e May be pre-referral involvement or post-discharge involvement/consultation

e No AHP open duty of care. If consent has not been obtained from the parent by
education to seek general advice then no identifying information should be shared.
If AHP requires further more detailed information about an identified child then referral
should be made to AHP service

e A child receiving specialist input may also receive support typical of the targeted role
where support is also provided for those working and spending time with the child
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Specialist Role - AHP has open duty of care for a child who has been
formally referred

e Unique contribution by predicting change of a timed episode of care for child
e Work could be with an individual child or as part of a group or both

e Aims to develop the expertise of others in managing an identified need e.g. giving
advice to others about a named child

e (Collaborates with professionals and parents to assess the risk and need of individual
children

e Support will involve agreed desired outcomes, agreed strategies, joint goal setting
and planning how identified goals can be integrated into the child’s daily life at home
and school

e An AHP programme may be appropriate with specific tasks carried out by an AHP
assistant/pupil support worker or others within the child’s environment

e A child receiving specialist input may also receive support typical of the targeted role
where support is also provided for those working and spending time with the child.

e Some direct AHP intervention may be appropriate, in or out of school to be supported
by the school and family

e Effectiveness of AHP input must be evidenced and jointly reviewed leading to either
further input or the child and family prepared for discharge
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